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On the cusp of my second decade in teaching, I found myself facing into new Junior Cycle specifications, the
rise of technology in the classroom and increasing despondence at how few of my wonderful students were
progressing to third level education. These felt like insurmountable barriers. Luckily, that same year, Trinity
College Dublin were introducing their new PGCert in 21st Century Teaching and Learning and launching their
version of the College for Every Student programme, called Trinity Access 21 (or TA21). Taking part didn’t
change my circumstances, but absolutely altered my place within them.
The use of innovative, student-centred pedagogies in my classroom, combined with a whole school drive to
implement the core practices of Mentoring, Pathways to College and Leadership in Learning, had a palpable
and dynamic effect. My students and I worked together as a team and we experimented with learning styles
and lesson plans; combining their confidence in technology with my knowledge of the curriculum opened new
perspectives for us all. They became more actively engaged in their own learning, while I developed new skills
in facilitating these opportunities for them. Teaching and learning became fun again.
After five years working with Trinity Access, our college progression more than doubled to 68%. I feel
empowered by the work that I am doing and so proud to be part of a growing Community of Practice.
My relationships with teachers, support staff, parents, management and pupils are now built on solid
foundations of shared goals, common experience and mutual respect. I know that I can adapt, grow and
develop in my classroom to meet any and all changes within the education system and wider society. I now
see those barriers as hurdles that are easily overcome.
- Claire, Project Lead, Ardscoil la Salle
Trinity Access works with students, teachers and schools to help empower every young person to reach
their full academic potential. Our programmes and resources are designed and tested to positively impact
educational aspirations, as well as develop the skills, networks and knowledge base required to meet them.
Our work is based on three core practices: Pathways to College, Mentoring and Leadership in Learning.
Trinity Access has 25 years of experience working in the areas of widening participation and educational
innovation with a track record of building, scaling and sustaining programmes aimed at underrepresented
groups. The resources and guidelines in this handbook are based on a five-year pilot initiative which began
in 2014 called Trinity Access 21. This pilot was a collaboration between Trinity Access and the US-Based NGO
College For Every Student (CFES). CFES has been working with students from low-income families in over
1,500 school districts across America for the last 25 years, helping to create college-going cultures in schools.
Over 1,100 students from 11 partner secondary schools took part in activities across all three core practices
with student and teacher outcomes measured through a longitudinal research project. The main findings of
this research to date are summarised on the next page. This handbook is a practical guide to adapting and
implementing the three Trinity Access core practices for your own school context. The benefits of each core
practice are discussed, along with sample activities, tips on how to maximise impact and advice on how to
overcome some of the challenges you’ll face along the way.
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Trinity Access 21 Core Practices

3863

17

students
completed the
research survey

Mentoring

Pathways to College

Students who experience high quality
mentoring report higher educational
aspirations & goals
Low Quality
Mentoring

Students who engage in a high amount of
pathways to college activities report higher
educational aspirations & goals

High Quality
Mentoring

Low PTC
Activities

28%

36%

44%

Low Ed.
Aspirations

Low Ed.
Aspirations

Low Ed.
Aspirations

72%

65%

High PTC
Activities

24%
Low Ed.
Aspirations

56%

76%

High Ed.
Aspirations

High Ed.
Aspirations

High Ed.
Aspirations

Dublin post-primary
schools participated
in the survey

High Ed.
Aspirations

Leadership in Learning
Student-led Community Service Projects
Passive Participation

Students with high levels of
active participation report higher
educational aspirations & goals

Active Participation

18%
Low Ed.

36%

Low Ed.
Aspirations

Aspirations

64%

82%

High Ed.
Aspirations

High Ed.
Aspirations

Student-Centered Teaching & Learning within the Formal Curriculum
% Students with High Ed. Aspirations

54%

66%

81%

Level of Exposure to Student-centered Pedagogies

Students with an increased level of exposure to
student-centred pedagogies, report higher
educational aspirations & goals

Research findings suggest that studentcentred pedagogies within the formal
curriculum positively predict higher:
Educational Aspirations & Goals
Wellbeing

Student-Teacher
Relationship

Confidence in
College Success

Active Engagement in
Learning

Student Voice

CORE PRACTICE 1
PATHWAYS TO COLLEGE

PATHW AYS TO CO LLEGE
I NT RODUCTION
The Pathways to College core practice involves coordinating activities that provide
students with a chance to explore post-secondary options. Engagement in this core
practice equips students with the knowledge to make informed choices regarding
subjects and subject levels for junior and senior cycle in the context of exploring postsecondary educational and career options. Activities include, for example, projects
relating to college/courses choices, mock applications, campus visits, careers fairs, talks
by professionals and workplace visits.
In TA21 schools, all students, from 1st to 6th year, consistently engage in activities that
promote college-going. They create and adapt materials that promote college in an
inclusive way so that students of diverse backgrounds are encouraged to consider college
as an option for them. Thus, the idea of progressing to college is promoted and highly
visible in the school and community.
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PATHWAYS TO COLLEGE:
STUD ENT REPORTED
IMPACT OF EACH ACTIVITY

COLLEGE-RELATED
PROJECT WORK
• Active Engagement
in Learning
• Education
Aspirations and Goals

TALK BY COLLEGE/
UNIVERSITY REP
• Wellbeing

CAREER FAIRS
• Confidence in
College Success
• Active Engagement
in Learning

TALK BY EXPERT/
PROFESSIONAL

WORKPLACE VISIT
• Wellbeing
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• Confidence in
College Success
• Education
Aspirations & Goals
• Student-Teacher
Relationship
• Active Engagement
in Learning

These research findings are based on
data collected by Trinity Access.

PATHW AYS TO CO LLEGE
DES IGNING YOUR
PATHWAYS PROG RAMME
Pathways to College covers a range of activities designed to increase awareness of, as
well as share specific information on, third-level options for students. The Pathways
programme is intended to support the current guidance programme, given that most
traditional career guidance activities align with Pathways to College activities.
Thus, it is essential to include the career guidance staff on the TA21 team: their
knowledge, experience and established practices are key to building a whole-school suite
of activities.
There are two main categories of pathways activities: (1) Whole Cohort Activities, for all
students within a specific year group, and (2) Specific Cohort Activities, for smaller cohorts
within the year group with specific interests, such as Maths and Science, Medicine, or Law.

It is important to have a good balance of both of these types of
activities (whole and specific cohort) for each year group in order
to ensure all students are adequately prepared for and informed on
progression to third-level education.
Below is a sample Pathways plan, with descriptions and resources for each activity, for
a whole school approach. TA21 encourages schools to align their Pathways activities
with College Awareness Week (CAW) — the national campaign aimed at celebrating and
promoting the benefits of going to college, preparing students of all ages to become
college-ready, and celebrating local role models.
Many events are organised through CAW. To find out more and get your school involved in
CAW activities, visit collegeaware.ie.
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PATHW AYS TO CO LLEGE
E X AMP L ES OF ACTIVITIE S
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PATHW AYS TO CO LLEGE
W HO L E CO HORT ACTIVITIE S
Students research college options through mock
assignments* and awards. CAW is an ideal time as a large
number of events are run regionally - see collegeaware.ie.

A tailored visit aimed at junior cycle students, incorporating tours and
talks from undergraduates, and/or a presentation in your school from a
college rep. Contact your college partners for details.

Students complete an online mock college application based
on the CAO process. The aim is for students to be able to look up
and manage the information in a college prospectus and to log
onto a central application system and apply for a course.

Students learn about colleges’ prospectuses, where to find information
about the courses they offer, the results/points that they need to get into
different courses, the amount of different available courses, and the
college application process.

Several Higher Options and College Open Days are available:
visit www.qualifax.ie for a full calendar of events.

The Student Worksheet for a Careers Fair* helps guide students in
preparing for a career fair and ensuring they get the most from the
event. Through a series of prompts, students identify their priorities and
compare colleges.

* Additional resources (e.g. worksheets and handouts) are included in the appendix of this handbook and/or
on the online TA21 Teacher Toolkit at www.thestaffroom.ie.

These activities are aimed at increasing general knowledge and awareness of options at
third level. In many cases, these activities can be done in multiple different year groups.

11

PATHW AYS TO CO LLEGE
SPECIFIC COHORT ACTIVITIES
Students are awarded by Trinity College
Dublin for their participation in the TA21
core practices.

Some college departments run separate open days aimed
specifically at their area of study. These provide an opportunity
for students to visit a campus and interact with undergraduates
currently studying a field of interest.

Inviting speakers to your school can be done directly with
contacts from colleges and the local community or through
programmes tailored for specific subject areas. Visit www.
smartfutures.ie for information on organising STEM-related
careers presentations in your school.
Second-level students with an interest in certain third-level courses
can shadow an undergraduate student for the day, providing an
opportunity for mentoring as well as knowledge exchange.

Various institutions (including Trinity Access) run week-long
summer schools for senior-cycle students, allowing them
to sample different courses and immerse themselves in a
college environment prior to making career choices.

Trinity College Dublin provides places for
students within their revision courses to
prepare for their Leaving Cert.

These activities are aimed at smaller cohorts with specific interests such as Maths and
Science, Medicine, Law, and many others. Activities are run through college admissions
and access departments, as well as organisations such as Science Foundation Ireland.
Contact your college partners or visit their websites for a full list of events/activities.
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PATHW AYS TO CO LLEGE
EXPA NDI NG YOUR RE ACH
PA R E N TS
Keeping parents informed on third-level options is crucial. Hosting information evenings
on the CAO, HEAR and DARE application processes can be especially useful to parents with
no experience of third-level education. Inviting parents to career events and open days can
also help expand their knowledge base. Research assignments/mock applications can also
be designed to include feedback from parents, encouraging further discussion on student
pathways.

A LU M N I / LO C A L B US I N E SS E S
Keeping an up-to-date alumni database as well as cultivating links with local businesses
will enable you to recruit for and run your own careers fairs in school. With greater
control over content and format, these events can be tailored to your students’ specific
circumstances and interests.

M E N TO RS
Involving mentors in the delivery of Pathways activities is a great way to combine core
practices and cut down on students’ time away from curriculum-related academic
activities. Mentor sessions can be used to help students with career investigations or
mock applications. Mentors from specialised areas can give careers talks to larger groups
while mentors from specific colleges are ideally placed to give campus tours. The more
embedded mentors are in the overall TA21 programme, the better the experience for both
the mentors and mentees.
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CORE PRACTICE 2
MENTORING

MENTO RING
I NT RODUCTION
The Mentoring core practice in TA21 schools involves various types of mentoring
programmes, designed to foster academic and personal growth among all students. It
includes, for example, college-focused mentoring, peer-to-peer mentoring, and careerfocused mentoring.
Mentoring provides all students with a supportive relationship with a more experienced
individual who can serve as a role model — such as teachers, community leaders, peers,
adults, and/or college students.
Good mentoring programmes are well structured, build relationships through which
information can be transferred, and enable students to develop self-esteem and
confidence. Mentoring is not a once-off activity; it involves a mentor engaging with a
mentee/small group of mentees over a length of time. In TA21 schools, all students
participate in long-term mentoring programmes as both mentees and mentors, mentoring
becomes integrated in school planning, and community partners form part of the
mentoring structure.
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MENTORING:
STUDENT REPORTED
IMPACT OF EACH ACTIVITY

HIGH QUALITY
MENTOR
RELATIONSHIP
• Wellbeing
• Education
Aspirations & Goals
• Student Voice
• Confidence in
College Success
• Student-Teacher
Relationship
• Active Engagement
in Learning

MENTOR TYPE:
OUTSIDE EXPERT
• Active Engagement
in Learning

MENTOR TYPE:
STAFF IN SCHOOL
• Student-Teacher
Relationship
Active Engagement
in Learning

NUMBER OF
SESSIONS
• Student-Teacher
Relationship

These research findings are based on
data collected by Trinity Access.
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MENTO RING
DEV ELOPING YOUR
M ENTO R ING PROG RAMME
Building a quality, effective mentoring programme involves multiple steps and
coordination among many people in the school and wider community. In a nutshell, it
involves a cyclical process of deciding on the type of mentoring you believe your students
need; determining the type of mentors needed; recruiting; training; developing a schedule,
and monitoring and evaluating the success of the programme.
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M ENTO RIN G
C HOOSING A
M ENTO R ING PROGRAMME
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TYPE

DESCRIPTION

ADVANTAGES

CHALLENGES

Peer
Mentoring

Older students (usually
senior cycle) mentor
younger students
(usually junior cycle)
to both help incoming
students transition to
their new environment
and to develop their
own skills

• Easiest to organise
• Creates opportunities for
year groups to mix
• Promotes a more
open and collaborative
atmosphere in the school
• Impacts a greater number
of students

• No college/further ed
experience in mentors
• Poor mentoring
relationship can have
a negative impact on
students’ self-esteem
• Risk of bad role-modelling
e.g. exams, behaviour

College
Mentoring

Current college
undergraduates/
postgraduates mentor
second-level students

• Sharing of recent
experience of the
application and
progression processes
• Mentors can help clear
up misconceptions and
relieve anxieties about
the financial and social
aspects of college

• Recruitment and training
of mentors can be time
consuming
• Can be challenging to
timetable sessions

Community/
Adults/
Local
Business
Mentoring

Residents and
professionals from the
local community with
experience of thirdlevel education as
mentors

• Mentees access
supportive network
outside of school
• Forms links between your
school and the community
• Students get a deeper
understanding of the
links between college and
professional opportunities

• Recruitment and training
of mentors can be time
consuming
• Can be challenging to
timetable sessions
• Some adults may not be
as familiar with working
with young people

Teacher/
Staff
Mentoring

Teachers/staff
members of the
school are paired with
students/small groups
to mentor on school
issues, college/career
choices, etc

• Relatively easier
to organise
• Helps to strengthen
student-teacher
relationship
• Mentor–mentee ratio is
small (1:3)
• Mentors are comfortable
working with
young people

• Mentees might be
reluctant to get involved
based on existing
relationships
• Might clash with other
activities like sports training
or music practice

Alumni

Current students are
linked with past pupils
who have experience
in third-level
education, and who
can mentor on school
issues, college/career
choices, etc

• Alumni are familiar
with the specific school
environment and local
community
• Continuous engagement
with past pupils can also
increase overall alumni
involvement in other
school events

• Recruitment and training
of mentors can be time
consuming
• Can be challenging to
timetable sessions

MENTO RING
TYP ES AND NUMB E RS
O F ME NTORS

Depending on the type of mentor programme(s) you want to create in your school, you
will need to determine which people will most suit your needs. In many TA21 schools,
there are multiple types of mentoring programmes, with different kinds of mentoring
taking place simultaneously.
You’ll also need to determine the ratio of mentees to mentors you wish to have for your
sessions. This may vary depending on the type of mentoring, the age of the mentees and
the number of mentors available. The smaller the ratio of mentees to mentors, the more
time the mentor will be able to spend with each mentee. However, having a group of
mentees rather than one-to-one mentoring can allow for group-based activities and the
incorporation of collaborative learning into the mentoring experience. Having between
two and five mentees to each mentor can help strike a balance between these two
considerations. The ratio you decide will determine the types and number of mentors you
need to recruit.
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MEN TO RIN G
REC RUITME NT
A ND TRAINING
Finding and recruiting quality mentors both within and outside of the school environment
is critical to developing an effective mentoring programme. Here are some tips for
recruitment:
• Develop and manage an up-to-date alumni database.
• If your school is linked with a third-level institution, it is advisable to recruit some of your
mentors through those links.
• Contact colleges in your area with recruitment proposals.
• Draw upon your alumni base, enrolled in third -evel courses, to help ensure your mentors
come from a range of courses and institutions.
• Send letters or emails to local parents’ associations, community groups such as VDP, and
local businesses with information about your mentoring programme.
• Use a centralised application system, so you have all your mentor details in the same
place and format.
• Use free tools, such as Google Forms, to create custom applications, allowing you to
collect and store information on your mentors, such as background, availability and
contact details.
Once you have recruited for your programme, you will need to train and manage all of your
mentors.

Even though some of your mentors might be teachers, older
students, and other school staff, it is critical to develop a strong
training programme for all people wishing to act as mentors.
It is essential to emphasise the differences between the student-teacher/peer-to-peer/
student-staff relationships and the mentor-mentee relationship in order to have an
effective mentoring programme. It is good practice to assign more than one staff member
for this, as dealing with numerous mentors and mentees can be time consuming.
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MENTO RING
REC RUITME NT
AND TRAINING
A good training programme:
• Introduces mentors to the school and sets out the expectations of the programme.
• Clearly defines the mentors’ roles and responsibilities.
• Gives mentor trainees a chance to ask questions and discuss their own thoughts on the
programme with each other.
• Has multiple staff members available to lead a training sessions.
• Provides suitable scaffolding for the mentors: written instructions, worksheets and
activities/assignments can help. See some sample materials provided in the appendix.

C H I L D P R OT E CT I O N CO N C E R N S
It is critical that you familiarise your mentors with the specific child protection policies
within your school. Mentors should be given a copy of these guidelines during training and
should be Garda vetted.
Additionally, Túsla, the Child and Family Agency, provide a universal e-learning training
programme called ‘Introduction to Children First’. We suggest that mentors go through this
course before commencing their mentoring duties. This training can be found at tusla.ie/
children-first/children-first-e-learning-programme.
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MEN TO RIN G
SEL ECTION, PAIRING AND
SC HEDULING SE SSIONS
S E L E CT I N G M E N TO RS
After interviewing/gathering information about mentors, suitable mentors should be
selected. It may help to keep in mind what your mentees need when thinking about which
mentors to select. When TA21 students were asked to rank the characteristics of a good
mentor, a knowledgeable person came out on top, while having someone of the same
gender was ranked lowest. The characteristics of a good mentor are shown below.

Good communication skills
Supportive

Trustworthy

Previously enrolled in course

Knowledgeable
Prior mentoring experience

Enthusiastic

Same gender

Availability

One-on-one contact
PA I R I N G / G R O U P I N G

Pairing mentors and mentees can be logistically challenging, but TA21 schools do it in a
variety of ways. For example, they’ve been paired based on:
• Schedules/availability
• Subject/career interest
• Knowledge of pupils’ personalities
• Hosting a speed-meet event and asking about preferences
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MEN TO RIN G
SEL ECTION, PAIRING AND
S C HEDU LING SE SSIONS
Mentors should be assigned to an individual/a group for the duration of the programme.
The mentor-mentee pairs/groups will then also need to be assigned to a school staff
member, who will supervise the mentoring sessions, and will be available to help answer
questions or address any issues that may arise.

S C H E D U L I N G S E SS I O N S
Deciding on an appropriate format and timetable for your mentoring programme is one of
the biggest factors that will affect its success and help ensure consistent engagement in the
programme. There are no right or wrong answers to these approaches, as each school and
community will have different needs and circumstances. When using e-mentoring, it can be
beneficial to adopt a blended approach by organising some sessions in person.
WHEN
During school
hours (class
time or lunch
breaks)

ADVANTAGES
• Ensures good attendance
• Easier to find staff for supervision
of sessions
• Useful for peer and staff mentoring
programmes

Before/after
school

• Ensures the maximum number of
mentors are available
• Reduces the amount of class time
used to run the programme

Online (email,
live video
or audio
conferencing)

• College- and community-based
mentors may find it easier to log in
online at work or in college rather
than travel to the school
• Can link people internationally

CHALLENGES
• Can be difficult for college or
community mentors to find time
away from work or study during
the school day
• Takes away from class time for
curriculum
• Reduces the number of students
who engage with the programme
as attendance can be variable
• More difficult to organise
adequate staff supervision
• Difficult to timetable when access
to IT equipment in the school is
limited
• Often a less preferable way to
communicate for students and
mentors
• In-person interaction important
in developing a relationship
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M ENTO RIN G
EVALUATING THE PROGRAMME
S U P E RV I S I O N
Adequate supervision from staff is essential for your mentors as well as mentees. The
number of staff required to supervise the mentoring sessions will depend on the venue (i.e
number of rooms), type (online/in-person) and the mentor background (peer, community/
college-based).
Assigning staff members to be responsible for the same number of mentor/mentee
groups can be a good way to share workload. It is also important that a staff member be
contactable outside the sessions to address any issues that might arise for mentors around
child protection, behaviour and scheduling.

T I P S F O R K E E P I N G E V E RYO N E E N G A G E D
MENTORS
• Regular contact by phone or email to check on
progress
• Invite mentors to school events such as graduation,
awards, etc
• Host celebrations to help to thank mentors
• Gather mentor feedback through online polling or
focus groups to improve programme
• Check in with mentors when they visit school

MENTEES
• Make mentoring mandatory
• Gather feedback to improve
programme
• Co-design mentoring activities
• Let students choose own mentor
• Have an awards ceremony or
day out planned at the end

R E CO G N I T I O N
Recognising and celebrating the contribution of your mentors to the school is an important
part of maintaining a strong programme. Having an end-of-year celebration for your
mentors and mentees can be a great way to achieve this. Inviting mentors to other schools
events such as awards ceremonies, open days and graduations can also help encourage
further participation.
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MENTO RING
S AMP L E PROGRAMME
Topic:
Adjusting to school

Topics:
Aspiration building, goal setting

Topic:
Subject choice for senior cycle

Topic:
Career options

Topic:
Acting as mentors for 1st years

Topic:
College options

In this example, peer mentoring between the 5th and 1st year students is used to help
new students integrate into their new environment and to help the older students develop
leadership skills. College and community mentors are used in 2nd and 3rd year to raise
student aspirations, develop key skills and help with more informed decision-making
regarding subject choice. TY students are linked with mentors from local businesses by
integrating the mentoring and work experience programmes. Finally, teachers act as
mentors for 6th year students, allowing for more frequent meetings and feedback on
progress and college options in an exam year.
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CORE PRACTICE 3
LEADERSHIP IN LEARNING

LE A D ERSHIP IN LEARN IN G
I NT RODUCTION
The Leadership in Learning core practice involves teachers guiding students in ways
that help develop students’ autonomy and self-direction, as well as skills such as
collaboration, communication, creativity and critical thinking/problem-solving.
In TA21 schools, teachers use an innovative, student-centred pedagogy — the Bridge21
model — to provide a framework for students to develop skills within the context of both:
• Teaching and learning in the formal curriculum
• Engagement in student-led community service projects
The Leadership in Learning core practice is distinct from Pathways and Mentoring in that
it has components aimed both directly at students and at supporting teacher professional
development.

Our research shows that the Leadership in Learning core practice
has had a positive impact on students’ intentions to pursue postsecondary education, as well as their engagement with education,
their feelings of self-worth, and their sense of having a voice in
decisions that influence them.
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LEADERSHIP IN LEARNING:
STUDENT REPORTED
IMPACT OF EACH ACTIVITY

21ST CENTURY
TEACHING
AND LEARNING
EXPOSURE
• Wellbeing
• Education
Aspirations & Goals
• Student Voice
• Confidence in
College Success
• Student-Teacher
Relationship
• Active Engagement
in Learning

ANY PARTICIPATION
IN LEADERSHIP
IN LEARNING
ACTIVITIES
• Student Voice
• Confidence in
College Success

ACTIVE
PARTICIPATION
IN LEADERSHIP
IN LEARNING
ACTIVITIES
• Active Engagement
in Learning
• Student Voice
• Confidence in
College Success
These research findings are based on
data collected by Trinity Access.
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L E AD ERSHIP IN LEARN IN G
THE BR IDG E 21 MODE L

Bridge21 is an innovative, student-centred pedagogical approach that is used for teaching
and learning within formal curriculum and activities that extend beyond the classroom.
The Bridge21 approach encourages learners to build knowledge together and discover
principles from their own experience. Students engage in student-led projects — involving
a process of research, analysis and synthesis — and take ownership of their learning. It is
a well-scaffolded environment in which the teacher functions more as a facilitator who
coaches, prompts, and assists the students.
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LEAD ERSHIP IN LEARN IN G
T H E BR IDG E 21 APPROACH
CHECKLIST ☑️ ELEMENT

DESCRIPTION

Teacher acts as
a facilitator or
mentor

• Acts as a supporter and co-learner to teams, intervening where
necessary
• Designs — or guides the students in designing — the projects/
activities/tasks to be completed
• Helps teams stay on task and meet deadlines, where necessary

Teamwork

• Recommended mixed gender, ability, schools, age, etc.
• Teams of 4-5 students that stay together for the duration of the
project(s)
• The team leader acts as the main point of contact between the
team and the teacher
• Assigned team roles (e.g. timekeeper, scribe) can be useful

Project-based
learning

• Projects are challenging and complex, require collaboration
among team members, have time limits, and are situated in realworld scenarios
• Projects require the production and presentation of an artefact

Technologymediated
environment

• Students learn with, rather than about, technology
• Technology is shared to encourage collaboration: teams of 4-5
share 2-3 devices

Mastery goal
orientation

• No competition or prizes awarded to teams – each team’s level of
success looks different
• Encourage participants to do their best — rather than establish
whom among the group is the best

Social learning
environment

• People collaborate to learn together (peers, mentors and
facilitators)
• A more informal learning atmosphere, underlined by trust,
respect, and personal responsibility

Learning space

• Furniture is arranged for collaborative learning: students can
easily and comfortably work together, share resources and interact

Reflection

• Students can reflect both in teams and individually on skills
development, content knowledge, teamwork, etc.
• Structured questionnaires can be used to guide reflections

The Bridge21 pedagogic model involves the following elements: Teacher as a Facilitator/
Mentor; Teamwork; Project-based learning; Technology-mediated environment; Mastery
Goal Orientation; Social Learning Environment; Learning Space; and Reflection.
Today, these components are commonly considered essential for learning. However,
Bridge21 uniquely combines them and offers a structured approach for the creation and
delivery of activities that embody these fundamental elements.
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LEAD ERSHIP IN LEARN IN G
BR IDGE21 ACTIVITY MODE L
The Bridge21 approach also includes an activity model (Byrne, Fisher & Tangney, 2015).
This step-by-step process can be considered the “recipe” or the “how to” guide for
implementing a successful Bridge21 Activity. Combining both the pedagogic model and
the activity model can produce an effective learning experience.
Get students ready for active learning.
• Ice-breaker activities* and team formation

Activate prior knowledge on a topic, encourage divergent
thinking or introduce a new technique or process.
• Example: teams have two minutes to write down
everything you can possibly do with an orange/a paper clip

Introduce the problem area
• Encourage teams to inquire and research, and refine the
problem. May be teacher-led

Teams plan their project
• Develop a task list
• Identify team roles, schedule and resources

The main part of the activity
• Execute/Create
• Review/Evaluate/Test
• Reflect

Presentation, as a team, provides focus and a deadline
• Facilitator can provide guiding questions to structure team
presentations and focus on relevant skills. Example: Who did
which jobs within the team? What tech skills did you use?
Facilitator can lead a discussion, ask prompting questions and
address any issues arising from students’ comments and/or reflection
statements
• Individual and/or team reflection*
• Whole group discussion*
* Additional resources (e.g. worksheets and handouts) are included in the appendix of this handbook and/or on the online TA21 Teacher
Toolkit at www.thestaffroom.ie.
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LEAD ERSHIP IN LEARN IN G

ENGAGEMENT IN STUDENT-LED
COMMUNITY SERVICE PROJECTS
The TA21 programme involves guiding students to develop and lead service projects
that contribute positively to the school and/or local community. Through organising and
taking responsibility for others within a school or community, students gain leadership
skills; develop key skills such as collaboration, problem-solving and communication, and
build their self-confidence. These activities encourage personal aspirations for college and
help develop resilience that contributes to college success.
In TA21 schools, students have the opportunity to both participate in service activities/
projects and engage in all phases of the process — including planning, implementation,
and reflection. Students also create ongoing, self-sustaining service activities that have an
enduring impact on an inclusive and diverse community/school. These projects can range
widely. Below are some examples of projects.
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ENGAGEMENT IN STUDENT-LED
COMMUNITY SERVICE PROJECTS
“Leading a service project gives students a sense of achievement,
satisfaction and accomplishment. It makes them feel like they’re part
of something and that they’ve made a difference to whatever that
something is. It shows them that they can do something selflessly, not
just for the reward or end result. I suppose serving other people just
helps them to become better kids overall!”
- Jennifer, Teacher

A P R ACT I T I O N E R ’ S G U I D E
In TA21 schools, teachers guide their students in the process of leading a service project,
from conception to implementation and, ultimately, reflection. This process can take place
within the formal school curriculum, such as Junior Cycle Wellbeing or Senior Cycle LCA.
It can also happen before or after school and/or within the context of existing student
organisations and club meetings.
The TA21 programme also supports using the Bridge21 pedagogic model to structure the
development of the service project in order for learners to develop key skills and to ensure
all students are taking active roles in this process.
Step 1: Preparing Students to Complete a Service Project
Before embarking upon a service project, it is recommended that students participate in
a preparation workshop based on the Bridge21 approach. The purpose of the workshop is
for students to:
• Identify opportunities to lead in their schools and communities, based on the challenges
that exist: equality, discrimination, bullying, etc
• Prepare students for the realities and challenges of managing a service project
• Scaffold the development of practical skills (organisation, communication, time
management, etc) required of students to sustain a service project
• Encourage students to reflect on their personal skills development — leadership,
responsibility, maturity — at all stages of their service projects
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ENGAGEMENT IN STUDENT-LED
COMMUNITY SERVICE PROJECTS
“The Brain Game” Preparation Workshop
The “Brain Game” is a Bridge21-based simulation activity in which students model the
process of planning and implementing a four-month leadership project. Each “month”
of activity is completed in 30 minutes and each team will have tasks to complete each
month. Students use email and web-research to complete their tasks. Many of these tasks
will include the students contacting various stakeholders or potential contributors to the
project. All external communication throughout the activity is done by emailing the “Brain”.
A team of teachers or older students are needed to answer the “Brain” emails. One adult
acting as a “Brain” can support up to three teams of students. They will reply, in character,
as the various stakeholders in the project.
An outline of predetermined tasks is provided to teams (see appendix), but additional
tasks can come to teams via the Brain. The activity is designed to help students develop
a sense of what it is like for the team to manage a project from start to finish. They should
experience what it’s like to communicate in a formal fashion via email communication,
to be put under pressure, to adapt to changes and to solve problems that arise within a
project. See the appendix for more detailed directions for teachers and students.
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ENGAGEMENT IN STUDENT-LED
COMMUNITY SERVICE PROJECTS
“The Brain Game” Sample Running Order
TIME ACTIVITY

RESOURCES

SET UP

15 min Welcome and team formation.
Each student is provided with a section of a photograph of
a famous leader. Teams are formed when students holding
pieces of the same leader find one another.
(Teacher chooses mixed ability teams and can assign
photograph pieces accordingly.)

Name tags
Pictures of famous
leaders

WARM UP

30 min Leadership activity e.g. “Famous Leaders”:
A short activity in which each team researches their assigned
leader and makes a presentation telling their story and
discussing what type of leader they are.

Devices with
Internet access
Google Slides/
Powerpoint

INVESTIGATE 30 min Begin activity by providing each team with their prompt

Prompt Sheets
for Brain Game* Month 1

PLAN

30 min By the end of this month students should…
1. Contact the relevant people who need to get involved with
this project
2. Write a parental consent form for all students involved
with the project giving details of activities
3. Decide on dates and venues for each activity and check
this out with relevant people

Prompt Sheets
for Brain Game* Month 2

CREATE

30 min By the end of this month students should…
1. Make a poster for their school building using Paint or
similar
2. Write a progress report to the Board of Management

Prompt Sheets
for Brain Game* Month 3

CREATE

30 min By the end of this month students should prepare a
presentation of their project using these prompts:
1. What three activities did you propose to do?
2. Why did you choose these?
3. What challenges did you face during the brain game?
4. What do you need to do now to make these activities
happen?

Prompt Sheets
for Brain Game* Month 4

PRESENT

30 min All members of each team take part in presentation to the
entire group

Laptop, projector

REFLECT

30 min Team reflection, group discussion, debrief and A.O.B.

Team reflection
sheet
Questionnaires*

sheets and supplies.
By the end of this ‘month’ students should…
1. Decide on three activities (concerts, parades, guest
speakers, other events) that will happen in this project
2. Decide on a budget for their project
3. Write a project proposal to the Board of Management with
information on their project

* Additional resources (e.g. worksheets and handouts) are included in the appendix of this handbook and/or on the online TA21 Teacher
Toolkit at www.thestaffroom.ie.
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ENGAGEMENT IN STUDENT-LED
COMMUNITY SERVICE PROJECTS
Step 2: Planning and Delivering the Leadership through Service Project
After students complete a preparation workshop, teachers should work with their students
to find opportunities to apply these skills in a real-world setting. Opportunities can arise
from modules within Junior YSI, BT Young Scientist and Development Education, as well
as students’ own clubs and organisations in the school. Inexperienced students should be
heavily supported in using the Bridge21 model to design, plan and deliver their activity.
With more experienced students, the teacher’s role will be much more that of facilitator,
often simply providing space, time and encouragement to the students.
Step 3: Monitoring and Completing the Service Project
The Leadership in Learning core practice aims to enable students to be able to identify a
problem or issue, brainstorm and identify solutions, and participate in carrying out those
solutions in the form of a service activity.

The goal is for students to be actively involved in the process of a
service project, from conception to completion; the more actively
students are engaged in this process, the more they learn
and grow.
Accordingly, in evaluating the success of students, emphasis is placed on the process —
rather than the outcomes — of the students’ involvement in the service project. In TA21
schools, and in line with the Bridge21 model, students complete a presentation of their
service projects once they are complete.
This often involves a slideshow presentation, delivered by all members of the team, in
which students explain how they completed the various steps of the project, the roles they
played, and their challenges/successes along the way. After their presentations, students
engage in individual, team and/or whole group reflection (see appendix for reflection
worksheets).
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SAMPLE PROGRAMME

The Brain Game is a technology-mediated role-play
activity that simulates the experience of researching,
planning and organising a leadership project.

Teachers support students to design, plan and deliver their
CBAs using the Bridge 21 approach.

This programme brings youth-led, team-based innovation
learning to Junior Cycle students and allows participants to
explore social issues and understand social innovation as a
way of addressing the challenges we face today.
Students design, plan, fund (or fundraise) and
take part in an overseas educational trip.
A place for students to develop an interest in technology,
maths, engineering and science, to demonstrate creativity,
advance the ability to innovate, and to turn imagination
into reality.
Students design, plan and deliver a careers fair
for Junior Students.
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TEACHING AND LEARNING IN
THE FORMAL CURRICULUM

In TA21 schools, teachers are encouraged to develop their own skills to use pedagogies
that support students’ development of key skills, both within and beyond the classroom.
Teachers aim to create inclusive learning situations where all students are allowed to
create new ideas in a collaborative environment; reflect upon, evaluate and analyse
materials presented; apply knowledge across the curriculum, and use technology as an
integral tool in the learning process.
The Bridge21 activity model can be a useful guide to help teachers structure the teaching
and learning of the formal, traditional curriculum in ways that build both students’
content knowledge and key skills. The following two pages are an example of a crosscurricular lesson based on the English and Art curriculum. It is possible to adapt to
multiple year groups, as well as different subject areas.
The appendix contains a blank sample lesson planning template and additional example
lesson plans, structured by the activity model.
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Sample Activity: Digital Storytelling with Art
Topic/Theme:

Art-Inspired Digital Narratives

Class/Year Group:

3rd-6th Year (Ages 14-18)

Subject(s):

English/Art

Outline
What is the challenge your
students will tackle?

Why is this meaningful to the
students - what’s the hook?

Students use art (in this case
from the National Gallery of
Ireland) as inspiration to
storyboard, script, and write
short digital narratives: they
work in teams to tell the
‘story’ (creative or
historically accurate) behind
the images.

The art hooks students into
an English activity. Using fun
apps such as ShadowPuppet
Edu and Mematic – apps and
activities they’d use in their
own lives – draws them in.

What “enduring
understanding” will be
developed by students?

Links between English and
other disciplines, such as art
and history. How the concept
of the ‘styles of language’
applies in the real world.

Learning Objectives
What curriculum content will be addressed?
The styles of language;
Creative writing;
Literature (this sample uses excerpts from
Lines of Vision: Irish Writers on Art)
By the end of this activity, students will be
able to:
• Create a digital story
• Identify/use narrative & aesthetic language.
Develop their understanding of significant
cultural texts and art

How are four key 21st Century Skills
addressed?
Creativity: Students will write an original
multimodal story, combining image,
audio, video, and/or text.
Communication: Students need to clearly
express their story
Collaboration: Students work in teams to
create the story.
Critical Thinking: Students deeply
analyse/research the painting to tell a
story behind it or a spinoff

Reflection
How will you know that they are learning?
Regular meetings with teams/team leaders
and observation of teamwork.

Student reflections will indicate what they
believed they’ve learned.
Digital narratives can be assessed for
demonstration of skills developed.

In what ways will students reflect on
progress?
Plenary session: individual
contributions and team success
in completing the project.
Teams complete a written
reflection about 1their learning
and skill development.
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Digital Storytelling: Activity Plan
Possible Aspects

Description

Time

Set-up: team formation
(teacher’s choice)

Set-Up

Warm Up

Investigate

Planning

Create

Present

Reflect
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Warm-up
• Brainstorm: How many things can you do with this
painting (The Dolls’ School)?
•After viewing sample, students create their own
memes, using Mematic app and share on Padlet

15
min

Investigate:
• All together: Review styles of language with
powerpoint presentation
• In teams: Identify the styles of language in
excerpts (see handout on website)
• Explain Activities and view examples. Provide
hand out, detailing expectations

30
min

Planning:
• Students browse and choose their painting(s);
take photos, make notes, begin brainstorming
• Students decide how to divide tasks

30
min

Create:
•Storyboard
•Write scripts
•Record and edit digital stories

60
min

Present: Groups present their digital stories and
answer questions such as:

15
min

•What was your individual contribution?
• What was the story inspiration?
•How well did you meet the goals of the task?
Reflect:
Teams complete a written reflection:
•How well did you work together?
• What were some of your challenges and how did
you handle them?
2
• How well did you use the styles of language?

10
min
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SUPPORTING TEACHER
PROFESSIONAL DEVELOPMENT
To support teachers in implementing these practices, it is essential that schools create a
culture where continuous professional development (CPD) is encouraged and enabled.
TA21 schools, for example:
• Facilitate whole-staff CPD in innovative, student-centred pedagogic approaches
• Encourage teachers to incorporate these practices into the classroom through
appropriate timetabling and reporting
• Strive to make innovative teaching practices highly visible in the school
• Facilitate regular meetings for teachers to share best practices and provide crosscurricular lessons for students

P O STG R A D UAT E C E RT I F I C AT E I N 2 1 ST
C E N T U RY T E AC H I N G A N D L E A R N I N G
Trinity Access 21 works with teachers through accredited and non-accredited CPD
programmes. A key feature of the Leadership in Learning core practice is the Level 9
Postgraduate Certificate in 21st Century Teaching and Learning (PG Cert), accredited by
Trinity College Dublin.
The Postgraduate Certificate in 21st Century Teaching and Learning was initiated in 2014
and over the last five years has involved a total of 477 participants across Ireland. For
more information on the course, please see tcd.ie/Education/programmes/certificate21Century-Teaching-Learning.
Participating in the Postgraduate Certificate has helped our school introduce and
embrace 21st century skills in our classrooms. We have developed a team of teachers and
students that are engaged in project-based learning in the Arts, Sciences and Technology
using the Bridge21 model of teaching and learning. Personally, I am enjoying a more
facilitatory, creative role in my classroom, and my students have become more
active learners.
- Deirdre, PG Cert student 2016-2017

41

LEAD ERSHIP IN LEARN IN G

SUPPORTING TEACHER
PROFESSIONAL DEVELOPMENT
Any of the PG Cert modules can be ‘audited’, i.e. educators can attend and participate on
an à la carte basis (no assessment will be given).
Modules are colour coded as follows:
Red: Core module which gives grounding in Bridge21 method and model
Orange: Discipline-specific modules e.g. History, Maths, STEM
Green: Programming modules
Blue: Changing Culture in Schools modules
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INT RODUCTION
The following pages contain resources, lesson plans and worksheets for each of the three
Trinity Access practices: Pathways to College, Mentoring, and Leadership in Learning.
For more resources, or to share your own, you can visit our online resource hub at
thestaffroom.ie at any time. This online toolkit has been created for teachers hoping to
support the development of an innovative learning culture within schools.
The toolkit includes examples of successful practice from pilot schools, as well as resources
for teachers in all three core practices.
In-service teachers can use these resources to develop in-school programmes that address
the specific needs of their students, at their own pace and during their own time. Resources
are grouped by level (Junior Cycle, Transition Year and Senior Cycle), subject or core
practice, and include worksheets that can be downloaded and printed for each student.
You can access these resources at www.thestaffroom.ie.
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PATHW AYS TO CO LLEGE
I N V E ST I G AT I N G A CO L L E G E CO U RS E
This activity will help guide you in investigating possible college courses — and
related careers — in order to help set targets, reach your goals and be successful. You
can use Careersportal.ie (www.careersportal.ie/school) or individual college websites
to find information on possible career paths and college courses.
Course title
CAO code
College
Number of places
Duration
CAO points
What are the subject requirements for the course you have chosen?
Leaving Cert subject

Minimum grade

Are there any other colleges that offer the same course or a similar one?
College

Course Title

Course Code

45

PATHW AYS TO CO LLEGE
What subject studied on this course is most attractive to you and why?
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
What subject studied on this course is least attractive to you and why?
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
Give two examples of possible careers this course could lead to. For each career, try to
find/estimate the average yearly salary.
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
Give one reason you would choose to study this course.
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
Give one reason you would not choose to study this course.
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
Discuss this course choice with your parents/guardians. What do you/they think of
this course choice for you in the future? Explain your answer.
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
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P R E P F O R A C A R E E RS / CO L L E G E FA I R
Part 1: Identifying Your Areas of Priority
It is important to plan what you want to ask before visiting college stands at a careers
fair. Based on the list below, tick [√] three to five areas that are of priority to you. Course
Choices must be one of your areas of priority.

Tip: Everyone has different needs in selecting a college to attend.
For example, one student may like a large campus with a busy
social calendar, while another student may prefer a smaller
campus size with reduced class sizes.
Area
1. Course Choices
2. Location/Transport
3. Societies/Clubs
4. On Campus Accommodation
5. Campus Size/Class Size
7. Financial Aid
8. Access Routes
9. Support Services

√

Below is a set of questions that you could possibly ask related to the areas you ticked
above.
1. Course Choices
• How many years is this course?
• What Leaving Cert subjects do I need to study this course?
• Am I able to do Erasmus (study abroad)?
• Does this course involve work placements?
• How will I be assessed on this course - examinations, continuous assessment
(assignments, presentations or group projects) or a combination of both?
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P R E P F O R A C A R E E RS / CO L L E G E FA I R
2. Location/Transport
• How long does it take to travel to the city centre (for nights out!)?
• Are there free parking spaces?
3. Societies/Clubs
• What type of societies can I participate in?
• What is the most popular society in your college?
• Has any society achieved something significant?
• Can you tell me about your sport facilities?
4. On-Campus Accommodation
• Do you have on-campus accommodation?
• How many spaces are reserved for first year students?
• What is the price?
• Is there a high demand for rooms?
• Do you recommend alternative accommodation?
5. Campus Size/Class Size
• How many students attend this college?
• What is the average class size for lectures and tutorials?
6. Financial Aid
• Do you offer financial assistance?
7. Access Routes
• What access routes (HEAR/DARE) are available in your college?
• Do you have a foundation course? What are the entry requirements?
8. Support Services
• What supports are available for students with a disability?
• Do you offer health services?
• Do you offer any academic support to students?
• Do you have a counselling service?
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P R E P F O R A C A R E E RS / CO L L E G E FA I R
Part 2: Comparing Colleges
• Fill in your choice of colleges across the first row of the table.
• After speaking to a college representative, rank each college based on your areas of
priority identified in the previous activity - for example, course choices, location/transport
and so on.
• Based on the answers to your questiona, rank each college using Excellent, Good or Fair.
• Add any factors relevant to you in the blanks spaces at the end of this table.
College

College

College

College

College

Areas of priority
Course choices
Location/transport
Societies/clubs
On-campus
accommodation
Campus size
Financial aid
Access courses
Support services

Reflection
After you’ve completed this table, identify the college that you gave the highest number of
‘Excellents’ to and reflect on the reasons for this result.
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M ENTO RIN G
MENTOR RESOURCE

SMART Goals &
Time Management
Goal setting: the
'SMART' way
The 'big WHY':
Using SMART goals helps to ensure
that goals are concrete, specific,
and well-structured, leading to
higher completion and success

Goals for this
session:
You have 3 main goals as a
mentor for this session:

rates.

1. Reinforce previous session by

In this mentoring session, you will

spoke about on your last visit.

first talking about what you

work with your mentee/s to set at
least 1 academic SMART goal for
themselves to achieve by the end
of the academic year.

2. Help mentees understand
what SMART goals are, and how
to apply them towards their
own goals.

Take 5/10 minutes before this session to

3. Encourage mentees to

review SMART goals so you can confidently

consider how they manage

break down the acronym with your
mentee/s.

their time, and ways how they
can improve

MENTOR RESOURCE: SMART GOALS AND TIME MANAGEMENT
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Activity 1: SMART Goals
Materials Needed:

(15 mins left)

Mentee Toolkits
Chart Paper
Markers

Step

25 mins total
for activity

5 min

SETTING A GOAL

Mentees will need to select a goal that they would like to complete by
the end of the academic year, and in the space provided at the top of
Larkin
Community
School
playing football
in Trinity
College
their
SMART Goals
Worksheets,
write it down
.

This activity works best if it is an
academic goal.

Step

DISCUSS HOW TO MAKE IT SMART

10 min

Have someone volunteer their goal and write it on the chart paper. As
a group, go through each letter, asking the students if the goal is:

Specific?
Is your goal easy to understand? Is it clear what you are
hoping to achieve?
Consider the following 2 example goals:
a)
I want to be a better swimmer.
b)
I want to swim 100 metres per minute by the end of
August.
Try having the mentees explain the difference!
WHY does it matter? Option b) is much more specific,
making it easier to track your progress and hold yourself
more accountable!

MENTORING RESOURCE: SMART GOALS
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Measurable?
Is your goal easy to measure? How will you know when you
have achieved your goal? What can you do to check you
progress along the way?
Hint: Success can be measured by timing yourself and recording your
increased speed/length at the end of each week.

Achievable?
Is your goal achievable? For example, if you currently cannot
swim, it is not likely you will swim 100m per minute by the
end of August.

Relevant?
Why does your goal matter to you? Are you training for a big
race or a Sea swim? Whatever your reasoning is, your goal
should be important to you!

Timely?
Is your goal time-oriented? Your goal needs to have a time
constraint on it: If there is no sense of urgency, you are less
likely to achieve it!

MENTORING RESOURCE: SMART GOALS
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MENTO RING
Step

FILLING IN WORKSHEETS

10 min

Give your mentees 10 minutes to fill in their SMART Goals worksheets. If
there is any time left over, you can have a brief discussion/ answer any
questions.

Activity 2: Wheel of Productivity

10 min

The 'big WHY': A key aspect of good time management is being
mindful and strategic when it comes to how you spend your time.

Explain to your mentees that the following activity will help them
to better understand how their time is currently being spent.
With their SMART goal in mind, have them fill in the second sheet
that will encourage them to think about how their time could
better be spent.
The Activity: Your mentees will have a total of four worksheets titled
'Wheel or Productivity', two will be highlighted in yellow, two will be
highlighted in red.

The yellow worksheets represent how mentees are currently spending
their time (One sheet for weekdays, one for weekends)
The red worksheets represent how mentees would LIKE to be
spending their time in order to achieve their goal. (One for weekdays,
one for weekends)
Allow your mentees 10 minutes to fill in the yellow and red sheet for
weekdays, and encourage them to do the "weekend" sheets at home.

Wrap-Up Discussion and Q&A

5 min

Ask your mentees what they thought about the activities, and if they have any
questions. Remind them of the date of your next visit, and loosely what you will
cover.
MENTORING RESOURCE: SMART GOALS
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COMMUNITY MENTORING
SMART GOALS
Worksheet

WHAT IS YOUR GOAL?

S

WHAT EXACTLY DO YOU WANT TO ACHIEVE?

PECIFIC

M

HOW WILL YOU MEASURE
PROGRESS/SUCCESS?

EASURABLE
WHAT DO YOU NEED TO ACHIEVE YOUR
GOAL?

A

CHIEVEABLE
WHY IS THIS GOAL IMPORTANT RIGHT NOW?

R

ELEVANT

T

WHEN CAN YOU EXPECT TO SLAY THIS GOAL?

IMELY
STAYING THE COURSE AND KEEPING ON TRACK CAN BE DIFFICULT,
DON'T FORGET R & R WHILE WORKING ON YOUR SMART GOALS

REMINDERS FOR
SMART GOALS
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REWARDS FOR
SMART GOALS

MENTO RING
WEEKDAY

WHEEL OF
PRODUCTIVITY
Worksheet

HOW DO YOU SPEND YOUR TIME
CURRENTLY ?

COLOUR IN EACH
HOUR OF THE DAY
BASED ON WHICH
ACTIVITY YOU
USUALLY FILL
THAT TIME WITH

GIVE EACH TYPE
OF ACTIVITY A
UNIQUE COLOUR
OR PATTERN BY
FILLING IN THE
BOX NEXT TO IT

Midnight
3am
9pm

6am

6pm

3pm
SLEEP

9am
Noon

RELAXING / FUN

SCHOOL

EXERCISE

WORK

STUDY

COMMUTE

OTHER
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W H E E L O F WEEKEND
PRODUCTIVITY
Worksheet
HOW DO YOU SPEND YOUR TIME
CURRENTLY ?
GIVE EACH TYPE
OF ACTIVITY A
UNIQUE COLOUR
OR PATTERN BY
FILLING IN THE
BOX NEXT TO IT

COLOUR IN EACH
HOUR OF THE DAY
BASED ON WHICH
ACTIVITY YOU
USUALLY FILL
THAT TIME WITH

Midnight
3am
9pm

6am

6pm

3pm
SLEEP
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9am
Noon

RELAXING / FUN

SCHOOL

EXERCISE

WORK

STUDY

COMMUTE

OTHER

MENTO RING
WEEKDAY

WHEEL OF
PRODUCTIVITY
Worksheet

HOW DO YOU WANT TO SPEND YOUR
TIME?
GIVE EACH TYPE
OF ACTIVITY A
UNIQUE COLOUR
OR PATTERN BY
FILLING IN THE
BOX NEXT TO IT

COLOUR IN EACH
HOUR OF THE DAY
BASED ON WHICH
ACTIVITY YOU
WANT TO FILL
THAT TIME WITH

Midnight
3am
9pm

6am

6pm

3pm
SLEEP

9am
Noon

RELAXING / FUN

SCHOOL

EXERCISE

WORK

STUDY

COMMUTE

OTHER
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W H E E L O F WEEKEND
PRODUCTIVITY
Worksheet
HOW DO YOU WANT TO SPEND YOUR
TIME?
GIVE EACH TYPE
OF ACTIVITY A
UNIQUE COLOUR
OR PATTERN BY
FILLING IN THE
BOX NEXT TO IT

COLOUR IN EACH
HOUR OF THE DAY
BASED ON WHICH
ACTIVITY YOU
WANT TO FILL
THAT TIME WITH

Midnight
3am
9pm

6am

6pm

3pm
SLEEP
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9am
Noon

RELAXING / FUN

SCHOOL

EXERCISE

WORK

STUDY

COMMUTE

OTHER

MENTO RING
COMMUNITY MENTOR RESOURCE

Extracurricular
Activities
Larkin Community School playing football in Trinity College

Putting the 'extra'
in extracurricular
Extracurricular activities have been linked to
greater self confidence, time management
skills, sociability, an increase in mental
health, well-being, as well as many other
positive outcomes. Yet, students from our
schools are less likely to value extracurricular
activities, engage in them, and as such,
commonly do not get to reap the benefits.
In this mentoring session, you will work with
your mentees to identify types of
extracurricular activities, as well as any
barriers, benefits, and stereotypes that go
along with them. You will also help to
encourage and inspire your mentees to
continue or pick up new extracurricular
activities.

Goals for this
session
You have 3 main goals as
a mentor for this session:

1. Reinforce the previous
session by first talking
about what you spoke
about last session.
2. Break down any
perceived barriers to taking
part in extracurricular
activities.
3. Encourage students to
consider / continue their
extracurricular activities as
an important part of their

Take 5/10 minutes before this session to think of

lives.

the any extracurricular activities you have
involved in and what the benefits have been

MENTOR RESOURCE EXTRACURRICULAR ACTIVITES
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Activity 1:
Brainstorming

10 mins for
activity
(30mins left)

To get started with this mentoring session you are going to want your mentees
to brainstorm as many extracurricular activities as they can in the time frame of
3 - 5 minutes. You can record the brainstorm session on a whiteboard,
chalkboard, or your mentees can use the sheet provided in their pack.
The goal of this exercise is to get mentees thinking more creatively about types
of extracurricular activities, rather than just the ones they know. It will also help
students get thinking and talking about activities they might like to try and get
Larkin
Community
School playing football in Trinity College
involved
in.
During the brainstorm, help
mentees consider things other
than sports such as playing an
instrument, Being involved in a
student council or clubs like the
Order of Malta or St.
John's Ambulance count as
extracurricual activites too!

Feel the energy in
the room

If things are feeling a bit low make the

brainstorming activity into a competition.
If energy is too high make the brainstorm
a more collaborative effort.

Did you
know...
Research proves that
team sports have a
direct and positive effect
on self-confidence and
mental well-being, but
girls in Ireland are 3x
more likely than boys to
drop out of sports
entirely by age 13.

Linda Djougang,
Trinity Student & Ireland Rugby Player
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M ENTO RING
10 mins for
activity

Activity 2:
Barriers & Benefits

(25mins left)

Now that your mentees have brainstormed as many extracurricular activities as
possible, have a conversation with them about any barriers they think might stop
them or others from taking part in extracurricular activities.
Try to steer the conversation away from barriers such as cost or location,
Although these can be real barriers to participation, there are usually always lowcost or free extracurricular activities nearby, Try to have your mentees focus
more on barriers to participation such as confidence, lack of experience,
stereotypes or friend groups/social factors.
Larkin Community School playing football in Trinity College

Some questions that could start the conversation:
Are there any extracurricular activities you think are gendered?
Do you think someone would feel like they could join a club even if
you didn't know anyone in it?
Does level of experience matter? If you have never played chess
/football/ etc. before, do you think you could/would join a club?
After the discussions, go back and push your mentees to come up with a
solution for any barrier to participation they think may exist. For example, if they
think it would be too difficult for someone to join a club where they didn't know
anyone, what could they do to help that?
The last part of this activity is to have your mentees think of the benefits of
extracurricular activities. Think of this as the pro side to the con list you just
discussed. It is also a great time for them to talk about their own extracurricular
activities that they are involved in or would like to be involved in, and some of
the benefits.
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MEN TO RIN G
15 mins for
activity

Activity 3:
Make a Plan

(5mins left)

Bring all the students in the classroom together to see if there are several
students who are interested in doing the same extracurricular activity. Once
you find 2 to or more students who want to try the same thing, encourage them
to try it out together. Or, if a student is already involved in an extracurricular
that another classmate has always wanted to try, they could welcome them in.
Before the session comes to an end, work with your mentees to make a plan on
how to integrate a new extracurricular activity into their daily lives, or, if they
Larkin
Community
School
playing football
in Trinity
College
are already
involved
in extracurricular
activities,
have them
each write down 2-3
benefits that they get out of it, and share with the class.

Last 5 mins

Final 5 mins

For the final 5 minutes of the session, remind your mentees when the next
session will be, and loosely, what it will be about.
This is also a great time to see if your mentees have any questions in general
for you that they weren't able to ask earlier.

Don't Forget...
Now that you know your mentees'
extracurricular activities, make sure to ask them how
they are getting on, and take an interest in their
hobbies during the rest of your mentoring sessions.
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MENTO RING
EXTRACURRICULAR ACTIVITIES
HOW MANY EXTRACURRI CULAR ACTI VI TI ES CAN
YOU THI NK OF? LI ST THEM BELOW

CI RCLE THE ONES
OFFERED I N
YOUR SCHOOL
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MENTO RING
EXTRACURRICULAR ACTIVITIES
POSITIVE REASONS FOR GETTING
INVOLVED IN
EXTRACURRICULAR ACTIVITES
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REASONS WHY YOU WOULDN'T
GET INVOLVED IN
EXTRACURRICULAR ACTIVITES

M ENTO RIN G
EXTRACURRICULAR ACTIVITIES
WHAT EXRACURRICULAR ACTIVITIY DO YOU WANT TO TRY OUT?

WHY DO YOU WANT TO GET
INVOLVED WITH THIS
EXTRACURRICULAR ACTIVITY?

DO YOU KNOW ANYONE
INVOLVED ALREADY OR WOULD
WANT TO GET INVOVED?

WHERE IS IT ON / WHEN?

WHO TO CONTACT ABOUT IT

65

LEADERSHIP IN LEARNING
I C E B R E A K E RS
RESOURCES INSTRUCTIONS

OBJECTIVES

Autograph • one autograph

The card contains a grid full of

The objective of the game

bingo

bingo card per

statements. The player must

is to get the group talking

player

find somebody within the group

to each other and to learn

about whom each statement is

a little bit about each

true and get them to sign beside

other. Some interesting

that statement. Each player can

discussions can result

only sign each card once. Go for

from checking that the

four corners, a full line or a full

signatories really do match

house!

the statements they have
signed.

Magic

• piece of string

Each player must stand on the

This game encourages

bridge

long enough for

“bridge”. They can safely take

communication and

the full group to

one foot off the bridge. If they

teamwork. A follow-up

stand on

take both feet off the bridge, they discussion about thinking

Pole game

fall off! To be allowed cross the

about their team-mates

bridge, the group must arrange

as well as themselves (e.g.

themselves in a specified order

stepping back to let people

(e.g. alphabetically,) without

pass) and a second attempt

anybody falling off the bridge.

at the game is worthwhile.

• long tent pole

The group arrange themselves

This game requires

or similar

along both sides of the pole so

communication,

• stopwatch

that everyone is holding it at

collaboration and patience.

waist height. They let the pole

And it only takes one person

rest on the backs of their hands.

to ruin it for everyone!

Their task is to place the pole on

This simple task becomes

the ground. If anyone’s hands

more difficult with every

come away from the pole the

extra player. A follow-

whole group must start again. If

up conversation about

anyone pushes down on the pole why it was so difficult is
with any part of their body, the
whole group must start again.
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worthwhile.
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I C E B R E A K E RS
RESOURCES INSTRUCTIONS

OBJECTIVES

Introduce a

Optional

This game helps a team

teammate

whiteboard/pen introduce one of their teammates

to get to know each

and paper

to the rest of the group. They must

other and is a very

include at least three pieces of

simple introduction to

information about their teammate

planning and delivering a

and name, age or school do

presentation.

Each member of the team must

not count!
Rock paper

None

scissors

Everybody plays one game of Rock

This game is really about

Paper Scissors against a random

the Supporters. As part

opponent. The winner becomes a

of a team, you may not

Champion and the loser a Supporter. always get your own way
Each Champion finds another

but you will have to join

Champion for another game, while

in and work hard for the

the Supporters must cheer and chant team whether your idea
the name of their Champion. We

got chosen or not.

soon have two Champions left, each
with half the class shouting for them.
Winter

• One winter

Each player must rank the items in

This game introduces

survival

survival info

order of importance on their own.

elements of planning,

game

pack per team.

Then, each team must agree a set

logic and critical thinking

•One winter

of team rankings. The rankings are

as well as negotiation.

survival answer

compared to the expert rankings to

Forcing each player

sheet per

determine a team score. An exact

to write down their

person.

match with the expert ranking scores individual answers first

• One set of

0. If the team are out by 1, they get 1

gives a clear starting

expert answers

point. If they are out by 5, they get 5

point for each player in

for the teacher

points. Lowest score wins.

the team discussion.

Stepping

• 2/3 planks

Teams have to get from starting point Allow teams time to

stones

of wood/

to finish without touching grass,

discuss a plan first and

cardboard

carpet etc using just the planks they

use their initiative to get

have to stand on.

across the river.
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LEADERSHIP IN LEARNING
ST U D E N T R E F L E CT I O N S
Three things I learned about myself and how I learn during the Bridge21 workshop:
1.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
2.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
3.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
Has the Bridge21 workshop impacted on you in any of the following ways?
Strongly Disagree Unsure Agree Strongly
disagree
agree
Improved my ability to work
with others
Developed my research skills
Increased my confidence
using technology
Allowed me to make new friends
Improved my communication skills
Allowed me to be creative
Helped me learn and explore new
topics and information
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LEADERSHIP IN LEARNING
ST U D E N T R E F L E CT I O N S
How well did you work with your team during the Bridge21 workshop?
Never Only now Sometimes Nearly Always
and again
always
I enjoyed working with my team
I contributed to my team’s ideas
and work
I trusted my teammates
I had a clear role to play in
my team
I helped my teammates when
they needed it
I got on well with my teammates
I was bossy with some
teammates
I made a good contribution
to my team
I listened to my teammates’ ideas
I liked working with my team

Three things I would like to improve about how I work with others:
1.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
2.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
3.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
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T E A M R E F L E CT I O N S
Overall, how would the team rate their performance today?
Excellent Good Average

Fair

Poor

Why does the team feel this way?
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
What was the team’s best achievement today?
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
How often did the following happen in your team today?
Never Only now Sometimes Nearly Always
and again
always
We took turns when talking
to each other
We were sensitive to the needs of
one another
We discussed things and did
not argue
We were well organised
We were interrupting and cutting
each other off when speaking
We got on well together
We all did our fair share of
the work
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T E A M R E F L E CT I O N S
List three skills the team have learned today.

1.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
2.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
3.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
List three skills the team would like to develop/improve on.
1.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
2.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
3.___________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
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LEADERSHIP IN LEARNING
THE BRAIN GAME:
OV E RV I E W FO R T E A C H E RS
The Brain Game is a Bridge21-based simulation activity in which students model the process
of planning and implementing a four-month leadership project. Each “month” of activity
is completed in 30 minutes and each team has tasks to complete each month. Students
use email and web research to complete their tasks, including contacting various potential
contributors. All external communication is done by emailing “the brain”.
Each “month” has a number of deadlines. For example, if the students were planning a coffee
morning for a local hospice, their tasks for one month might include:
• Get permission from their principal
• Secure sponsorship from a local business
• Inform parents of the event
They do this by sending emails to the brain and addressing whomever they wish to contact.
They will send several emails to the same address but they will begin “Dear Principal”, “Dear
Local Business Owner” or “Dear Parents”.
A team of teachers or older students are needed to answer the “brain” emails. One adult
acting as a “brain” can support up to three teams of students. They will reply, in character, as
the various stakeholders in the project. Some replies will be prompt. Others may take more
time. Some will give positive responses, such as permission to proceed or agreement to take
part. Others will be more negative, such as the respondee not being available or requesting
more information. For example, a “local business owner” may agree to provide prizes for a
raffle if their logo is included in the posters for the event. They may ask students to mock up
these posters, and share them by email, by a certain deadline before agreeing to help out.
An outline of predetermined tasks is provided to teams, but additional tasks can come to
teams via the brain. Tasks not completed in one month will roll over into the next. The activity
is designed to help students develop a sense of what it is like for the team to manage a
project from start to finish. They should experience what it’s like to communicate in a formal
fashion via email communication, to be put under pressure, to adapt to changes and to solve
problems that arise within a project. These skills should be of benefit to the students when
running their own Leadership projects, Junior YSI and CBAs.
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LEADERSHIP IN LEARNING
THE BRAIN GAME:
D I R E CT I O N S FO R ST U D E N TS
You and your teammates must plan and manage a community service project
including making a budget, communicating with teachers, local businesses/
organisations, students, setting and meeting deadlines, etc.
You have four months to do this. Each month is equal to roughly 30 minutes of real
time. You should try to complete the tasks prescribed for each month (or you’ll have
to catch up on it the next). All communication should go through “the brain” — that is
all teachers, parents, sponsors, guest speakers, etc. who are using the email address.
Your project theme is “Anti Social Behavior”.
November
• Decide on three actual activities (concerts, parades, guest speakers, other events)
• Decide on a budget for your project
•Write a project proposal to the Board of Management with information on the above
(a word document)
December
• Contact the relevant people (teachers, guests) who you need to get involved with
your project (use email)
• Write a parental consent form for all students involved with the project giving details
of activities (a word document)
• Decide on dates and venues for your activities and check this out with relevant
people (use email)
January
• Make a poster for your school building using Paint or similar (email file to the brain)
• Write a progress report to Board of Management (a word document)
February
• Prepare a presentation of your project (Using the guide questions provided)
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R E F L E CT I O N O N T H E S E RV I C E P R OJ E CT
This reflection can be completed by students on an individual basis, in small groups,
or as a whole class. They can complete these worksheets, or this can be done on the
whiteboard with post-its - for example, each student writes one skill and one way it
might help them in the future.
The Community Service Project that I carried out was ……… (please give a small
description of what the activities involved).

I think I developed the following skills
during this project:

I think these skills can help me — in
school/college/life/jobs/etc. — in the
following ways:

My favourite memory from this activity was….
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LEADERSHIP IN LEARNING
Activity Design Template
Topic/Theme:
Class/Year Group:
Subject(s):

Outline
What is the challenge your students
will tackle?

Why is this meaningful to the
students - what’s the hook?

What are the key ideas that the
students will remember?

Learning Objectives
What curriculum content will be addressed?

How are four key 21st Century Skills addressed?
Creativity

By the end of this activity students will be able to:

Communication
Collaboration

Critical Thinking

Reflection
How will you know that they are learning?

In what ways will students reflect on progress?

Licensed under Creative Commons
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Activity Design Template
Possible Aspects
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Description

Time

LEADERSHIP IN LEARNING
Activity Design Template
Topic/Theme:

Rectangles, Linear and Quadratic graphs and formulae

Class/Year Group: Ages 15-17
Subject(s):

Mathematics

Outline
What is the challenge your students
will tackle?

Why is this meaningful to the
students - what’s the hook?

What are the key ideas that the
students will remember?

Students are redesigning the school
yard and building a separate
enclosure for 1st years. Given 200m
of fencing, what is the maximum
rectangular shaped area that can be
enclosed?

The hope is that this if a
entertaining context for a common
problem. The context will be
referred to throughout the lesson,
giving relevance to the work.

Scale, perimeter and area of a
rectangle, tabulating data, graphing
linear and quadratic functions,
generalizing data into functions.

Learning Objectives
What curriculum content will be addressed?
• Linear and quadratic relationships in real-life contexts
• The various representations of these relationships
including tabular, graphical and algebraic formats;
converse statements
By the end of this activity students will be able to:
• explore patterns and formulate conjectures •
explain findings • justify conclusions • communicate
mathematics verbally and in written form • apply
knowledge and skills to solve problems in familiar and
unfamiliar contexts• devise, select and use appropriate
mathematical models, formulae or techniques to process
information and to draw relevant conclusions

How are four key 21st Century Skills addressed?
Creativity
Brainstorming to identify converse statements,
how to measure the space of a 1st year student.
Communication
Students will need to communicate mathematics
verbally and in written form throughout.
Collaboration
Students will need to work together in order to
accomplish the task and answer the assigned
questions in the given time.
Critical Thinking
Finding solutions, discussing options, converse
statements.

Reflection
How will you know that they are learning?

In what ways will students reflect on progress?

Through observation of student activity, discussions with
the groups and team leaders, and analysis of their
results and finished presentations.

Students will engage with their peers and teacher
throughout the activity, allowing them to reflect
on their progress. When they present their
results at the end of the activity, they will
receive feedback on their progress.
1

Assessment rubrics and feedback forms can be
used to provide further summative and formative
assessment for the students.
Licensed under Creative Commons
© 2016 Bridge21 (www.bridge21.ie)
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Activity Design Template
Possible Aspects

Description

Time

Set up: Ice-breaker and Teamformation if required. Introduce the
challenge.

5-10 mins

Warm up: Experiment: How can you
create the largest possible rectangle
using 20 lollipop sticks?

5-10 mins

Plan: Following on from the
experiment, fill in the width x length =
area table

5-10 mins

Plan: How much space does an average
1st year take up? (Standing? Sitting?
Lying down? With/without bag?)

10 – 15 mins

How many 1st years are there in your
school?

Licensed under Creative Commons
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Create:
1. Read from table. Identify that a
square is the best combination.
2. Make graphs. Both Linear and
Quadratic.
3. Generalise. Find formulas showing
the relationships between Width
versus Length and Width versus
Area.

30 mins

Create: create a presentation of your
results, which includes answers to your
assigned questions

20 mins

Present: Each team presents their
results as well as their answers to their
assigned questions. (5 mins per team)

25 -30 mins

Reflect: General, whole group
2
reflection, focusing on what was
learned and where the challenges lay.

10 mins

Trinity Access
Goldsmith Hall
Trinity College Dublin
Pearse Street
Dublin 2
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